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My context…

• From every Canadian province and 
territory and 87 countries worldwide. 

• Average undergraduate is 29; Average 
graduate student, 39. 

• 83 per cent work while they study. 
• 67 per cent are women. 
• 50 per cent of graduates support 

dependents. 
• 70 per cent of graduates are the first in 

their family to earn a university degree.

Staff
186 full-time and 29 part-time 
academics 
358 part-time tutors 
Professional Staff Members: 243 

Undergraduate program: 6,686 
Graduate program: 1,782

Students
Total Net Enrolment 39,573

Distance-only
Open
Distributed workforce
Distributed students



Your context..?



General plan
Motivation and p-learning

Motivation and e-learning
Freedoms and losses

Web 1.5



How do you demotivate 
your students?



A few useful tricks I have 
learned

reward them

punish them

make them do useless things

make them get up early
be unexcited by what they do

ignore them

insult them
bore them

confuse them
be unexcited by 
what you teachmake them compete grade them

obscure the process

embarrass them

judge them

control them isolate them



“I get my students to…” 
“I make my students…” 

“Students must…” 
“Students have to…” 

“The students have got to…”

Have you ever said..?



Is attendance compulsory? 
Do you give grades? 

Are there learning outcomes students 
must meet? 

Is there a time limit? 
Is it OK to fail? 

Are your modules all multiples of x 
weeks long? 

Do you allow use of cellphones in class? 

Your modules…



How did we get to here?



Teacher time is 
rivalrous. 

Space is rivalrous. 
Resources  are 

rivalrous. 
Learners outnumber 

the learned.

p-learning
boundaries



So…

timetables terms
modules

classes
rules & norms

accreditation

learning outcomes
curricula

programmes

faculties
schools

seminars

lectures
tutorials

assignments
exams

libraries

desks
textbooks

universities

semesters

ceremonies

tests

professors



locks, 
clocks, 

and 
doctrine



learners that 
do not want 
to be there 

learners that 
find things 
confusing 

learners that 
find things 

boring



sticks 
and 
stars

So…



Extrinsic motivation kills 
Intrinsic motivation

http://selfdeterminationtheory.org/

But…



Intrinsic motivation
competence

autonomy relatedness

http://selfdeterminationtheory.org
Deci, E.L., & Ryan, R.M. (2000). The “What” 
and “Why” of goal pursuits: Human needs 
and the self-determination of behaviour. 

Psychological Inquiry, 11, 227-268

intrinsic 
motivation



Classroom motivation
competence

autonomy relatedness

?
http://selfdeterminationtheory.org

Deci, E.L., & Ryan, R.M. (2000). The “What” 
and “Why” of goal pursuits: Human needs 
and the self-determination of behaviour. 

Psychological Inquiry, 11, 227-268

?
intrinsic 

motivation



There is nothing humans love more 
than to learn



Our pedagogies 
must overcome 

systematic 
demotivation. 
It is all uphill.

By Titian - https://www.museodelprado.es/imagen/alta_resolucion/P00426.jpghttps://www.museodelprado.es/en/the-collection/online-gallery/on-line-gallery/obra/sisyphus/, Public Domain, https://commons.wikimedia.org/w/index.php?curid=3860214



Extrinsic motivation
	

Amotivational	

External	
regulation	

Introjection	 Identification	 Integration	

Intrinsic	
motivation	

Extrinsic	
motivation	

Perceived	non-
contingency	
Low	perceived	
competence	
Nonrelevance	
Non	intentionality	
	
Impersonal	

Salience	of	
extrinsic	
rewards	or	
punishments	
Compliance/	
Reactance	
	
	
External	

Ego	involvement	
Focus	on	
approval	from	
self	or	others	
	
	
	
Somewhat	
External	

Conscious	
valuing	of	
activity	
Self-
endorsement	of	
goals	
	
	
Somewhat	
Internal	

Hierarchical	
synthesis	of	
goals	
Congruence	
	
	
	
	
Internal	

Interest/	
Enjoyment	
Inherent	
satisfaction	
	
	
	
Internal	Bad… …Good

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and new directions. Contemporary Educational Psychology, 25(1), 54-67



How do you teach? 
How does your teaching 

support learner motivation?



How do you learn? 
What motivates you?



Why do we not ban 
cellphones in online 

classrooms?



E-learning boundaries

algorithmic

fuzzy

permeable

metaphorical

overlapping

open

negotiable



how we may 
learn



Online, we are swimming 
in a sea of teachers



The two most successful 
learning technologies in a 

thousand years?
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E-learning 
freedoms…

http://teachingcrowds.ca - Dron & Anderson 2014 - extending Morten Paulsen’s theory of cooperative freedom
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and yet, we do this…



and this…



Taking reward/
punishment away for 

online learners

http://cogdogblog.com/2012/11/27/owning-massive/

Katy Jordan, 2014: http://www.irrodl.org/index.php/irrodl/article/view/1651/2774

“Completion rates range 
from 0.9% to 36.1%, with 
a median value of 6.5%”



MOOCs getting better?

Yes, but the rewards are 
getting greater



Online teachers are not in control. 
Without extrinsic motivation, we 

cannot be in control
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 In most p-learning modules 
(the teacher view)…
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 In most p-learning courses 
(the learner view)…
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 In most online courses (the 
teacher view)…
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 In most online courses (the 
learner view)…
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 At Athabasca (the teacher 
view)…
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 At Athabasca (the learner 
view)…
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Web 2.0 learning



Benefits of institutions
Learning community 

The big picture, the big plan

Webs of trust/authority

Safety and support

Modelling ways of being

A duty of care
Credentialing

Concentration of gurus

Cultural continuity

But…
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What we seek



What is lost, online?



How do we keep all that 
while embracing the shifting 
boundaries of e-learning?



setnet

group
Universi)es,		
Departments,	
Companies,	
Na)ons,	
Tribes

Social	networks	-	
	Friends,	Work,		
Community	

Subject	areas,	
Geographically	
collocated	people,	
People	with	shared	
characteris)cs,	
abili)es,	etc

Classes,	
Tutorial	groups,	
Seminars,	
Project	teams

Ad-hoc	learning	
networks,	
Clubs	&	socie)es,	

Communities of 
practice

Wiki	editors,	
Alumni	networks,	
Communi)es	of	interest	

Our solution - Web 1.5

Web 2.0

Web 1.5

Web 1.0

http://teachingcrowds.ca



Athabasca Landing
a social learning commons

Web 1.5



📞 

🗣

📧



many tools



much learning

8,500 users 26,000 blog posts

14,000 shared files

7,500 shared bookmarks 4,500 microblog posts

10,000 wiki pages

3,300 discussions530 groups

>20,000 unique visitors a month (>2,000 internal)

Used in about 30 courses



• self-paced 
• role-free 
• cooperative - all students 

are also teachers 
• no assignments 
• no grades 
• open, flexible ways to learn 
• open, flexible ways to 

prove learning has 
happened 

• social by design 
• permeable boundaries 
• persistence of membership

A Web 1.5 module



Teaching in 
Web 1.5

role modelling

suggesting

filtering

finding

recommending

being a co-traveller

revealing boundaries

accommodating
letting go

designing for cooperation

thinking in systems

listening

inspiring

watching

supporting

seeking, not setting, direction

caring

responding

feeding back (and forward)



The Web 1.5 
teacher

Guide on the side (mandatory)

Sage on the stage (optional)

Co-traveller, friend, adversary, inspiration, 
role model, anti-model, cartographer, 

path-clearer, trend setter, thought leader, 
fool, tool, service

✔

✔

Sage on the stage (mandatory)

Guide on the side (on demand) ✔



Credentials in Web 1.5
• SEPARATE 

Separate learning 
and credentialing if 
possible 

• NEGOTIATE 
Negotiate learning 
outcomes and 
what constitutes 
proof of them 

• SEEK EVIDENCE 
Mark evidence of 
learning outcomes, 
not assignments



• infinitely variable 
length ‘modules’ 

• short chunks, easy 
aggregation 

• decoupled 
accreditation 

• fluid academic roles 
• community not 

curriculum 
• catalysis, curation, 

aggregation 
• fuzzy boundaries

A Web 1.5 
institution



Takeaways
• physical boundaries 

determine pedagogies 

• virtual boundaries are 
different 

• online, we should not 
and cannot be in control

we must support:  

• social value and 
meaning 

• control and autonomy  

• challenge and the 
desire for 
competence 



and let go!



Thank 
you

http://jondron.ca

jond@athabascau.ca
@jondron

http://teachingcrowds.ca

http://jondron.ca

jond@athabascau.ca
@jondron


