[Hi, Glenn! Again, I will include comments where appropriate throughout the assignment in brackets and blue text. You will find a summary comment and marks for Part 2 at the end of the section. A mark for Assignment 1 as a whole will also be added at the end of Part 2.]
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Introduction
This report is a technical analysis which applies Checkland’s Soft Systems analysis model to a problem situation arising at a satellite campus set up in Lax Kw’alaams, BC. The program is designed to deliver literacy courses to adults. The courses are delivered as part of the Career and College Preparation (CCP) Program in accordance with an affiliation agreement between the Lax Kw’alaams Band Council, and Northwest Community College. 
Stage 1: The Problem Situation Unstructured
Reason for Analysis

Though the program has been running since March, 2006, gaps and delays in course delivery have occurred that require closer analysis. The affiliation agreement was not officially written up till [until] late 2006, and the program was considered in its pilot stage the previous semester. The present situation, however, compels planners to assess the overall effectiveness of the program, identify weaknesses and strengths, make sense of the unstructured mess, and apply a more systematic analysis to the situation. 
Role of Analyst/Goals and Objectives

As the instructor who delivers the courses, the writer of this report also assigned the task of analyst. The task is to compile a report for the NWCC management, as a starting point for discussions with the Band Council management. The objectives and goals for this analysis is [are] to lay the groundwork for the upcoming discussions, and propose a preliminary rich picture based on observations, student satisfaction surveys, interviews with College and Band management, as well as field reports and email correspondence.

The next step in the analysis will be to come up with a working root definition that captures the essential elements of the relevant system under discussion and its impact on the program as a whole. 
Identifying the client, the problem-solver, and the problem owner

The report is addressed to the discussion group that will include the instructor, College management (the Dean of Career and Developmental Programs and the CCP Program Coordinator), Band Management (the Band Education Coordinator, at least one member of the Band Education Committee), and students. 
The clients are the students, the problem-solvers are the management teams and the instructor, and the problem solvers will be the instructor, the Band Education Coordinator, and the College CCP Coordinator. Problem ownership will be an issue under discussion.
Stage 2: Rich Pictures, Issues and Primary Tasks
The adult learners are curious about the upgrading program, and often drop in during open houses or drop by for visits. Kinship ties, food gathering and preparation, and fishing are first priorities in the community.

The reporting structure is clearly defined. The Instructor reports to the Education Coordinator, the Program Coordinator and the Dean. Communications between these actors is strong. 

The BC Ministry of Advanced Education provides funding for textbooks and resources for lending to students who apply and qualify under the ABESAP program. It also funds the College adult literacy program so students in the community do not pay tuition fees. 
INAC oversees DIAND, which is responsible for administering the UCEP program to aid Band members. They apply as full-time students and are sponsored by their Band while going to school. The Band also receives funds from ISSP to provide support services for the CCP program. 

Adults make initial contact with either the Band Education Coordinator or the College Instructor, and they are assessed, interviewed and registered in to courses. Intake documentation is sent out to the Program Coordinator in Prince Rupert. 

Delays with getting the textbooks, a lack of supplies, no Internet access, and old tables, all add to hinder the students from experiencing a smooth start, causing doubts in the less motivated, and concerns and frustration in the more determined. The roadblocks that are caused lead to a lot of confusion and frustration. Complaints arise, aimed at the Education Coordinator and the Instructor. Sometimes letters addressed to Council and the Education Committee are sent by students, particularly Band-sponsored students. When this occurs, the Chair of the Education Committee asks why students are sending complaint letters, and why these needs were not expressed by the College Instructor earlier. 
To address the concerns, the Instructor goes to the Program Coordinator and Dean located in Prince Rupert. Because there is no telephone or Internet in the classroom, the ability for the Program Coordinator to reply to concerns and issues is challenging, and delays result. The Coordinator and Dean often have difficulty getting hold of the Instructor to address concerns.

To access essential instructor support resources, the instructor is downloading online resources from the College Intranet from a home PC or from a workstation in Prince Rupert, and storing the files on Flash drives for classroom use. In the community, there is only dial-up Internet connectivity, so the process is cumbersome. In addition, the College Intranet repeatedly prompts for passwords and delays the downloading process even further. The resources are then printed off in class as needed.

When resources are not available online, the instructor travels in and brings required documentation, and spends time in Prince Rupert tracking down and finding the resources needed, then photocopies them and/or prepares them for shipment back to Lax Kw’alaams. 

Once parcels are ready to be transported, the instructor packs them into a taxi and takes them to either the seaplane base or ferry dock and unloads them. The instructor then loads them into a taxi on the other side, and brings them to the classroom location, and carries them up and unpacks them in the classroom.

The affiliation agreement signed between the Band and the College clarifies roles and the College management does not want to muddy the waters and take on responsibilities for supporting classroom resources and providing equipment that is not in the agreement. The Leisure Recreation Group holds the same respect for boundaries, and insists the Band is responsible for the supplies, equipment, furniture, and services needed to run the classroom. 

Students work independently through assignments, and take the tests, and complete some courses. The program has progressed to the point where a steady attendance has built up a dedicated cohort of students.

The Instructor submits field reports and meets with the Coordinator about once every two weeks, and the Dean about once a month, and meets with the Education Coordinator about once every two weeks. 

[Your rich picture and follow-up points are detailed and interesting, Glenn. They clearly show the main elements of structure, processes, interactions, and (especially) climate involved. You have obviously recognized yourself as a central part of the problem situation, which would be important in successfully applying the Checkland methodology if you were truly using it to rectify this situation.]
Stage 3: Relevant Systems and their Root Definitions
This report will focus on the resource provisioning system, which has the following root definition: 

A system which assesses, provides and tracks and reports on classroom resources for the instructor and the students to aid with the delivery of instruction and facilitate learners with achieving learning outcomes.  
[This is an interesting and useful root definition, Glenn. However, it should be built upon the statement of at least one relevant (theoretical) system and then verified using a CATWOE checklist. You may have actually done these steps, but they also needed to be reported in the assignment. Otherwise, I have no idea whether or not you included these steps.]
Stage 4: The Conceptual Model
The front-line activities of the resource provisioning system is made up of the following: Assess, Provide, Track, and Report. The delivery of appropriate and current learning resources needs to be done in a manner which avoids delays, is proactive in nature, and avoids duplication and errors. 
A1. ASSESS:

1. Check Resource Availability 
A - Identify gaps in knowledge and resources

B - Research new information sources
i - Request updates 


ii - Verify currency of resources



iii - Check accuracy
A2. PROVIDE:

1. Decide on shipment schedule and parcels

a- confirm shipment with CCP Coordinator

2. Prepare materials for shipment

3.1 Transport materials to classroom
a- Identify resource source and type

b- Store surplus

c- Stock supplies and books

i - Distribute resources to students

4. Download electronic materials

a- Manage electronic filing system

b- Print content

A3. TRACK:

1. Monitor loans and returns

2. Check web usage logs

3. Check printer log reports

4. Conduct inventory

A4. REPORT:

1. Write reports

a- Summarize field reports and emails
b- Review quantitative data

c- Compare data to objectives

d- Conduct student focus groups
2. Present findings

a-distribute reports to College and Band

[This is an excellent conceptual model, Glenn. Do note, however, that Checkland specifies this should be done in graphic form in order to allow easy comparison with the rich picture (see Naughton, p. 38),]
Testing this model against the formal system model, several characteristics emerge: it has a continuous purpose, has a means of indicating relative success of failure in achieving objectives, involves a decision-taking process, includes subsystems (for example, the report writing process), and has some connectivity between the components. 
Stage 5: Comparison of Conceptual Model with Rich Picture

When comparing the current resource provisioning system with the conceptual model, it is apparent little thought has been done to integrate the elements of the current situation, as it looks as if it is being done piecemeal, with the instructor being both the problem-solver and problem-owners.
Another observation that was immediately apparent was that the analyst initially did not consider the current provisioning system in much detail when drawing up the rich picture, and needed to add the elements during a subsequent run-through.

A few gaps emerge when comparing the conceptual model with the currently existing situation as described in the rich picture. For example, little or no proactive planning and assessing of resources is occurring. Resources are not being checked to verify if they are the correct version, whether versions of the books on the shelves correspond to those cited in the electronic resources, for example. Gaps in resources are not identified in advance. There are significant gaps in the tracking process of incoming resources, so duplication is likely.  

	Activity in Conceptual Model
	Present in    Real-World Situation?
	Comments
	Include on Agenda?

	A1 - assessing resources
	No
	Proactive approach to materials/supplies provision
	Yes

	A2.1–A2.3 – shipment and delivery
	Yes
	Suggest change of problem-owner
	Yes

	A2.4 – downloading electronic materials
	No
	Requires computer/internet infrastructure
	No

	A3 - tracking
	Yes (limited)
	Change of problem-solver
	Yes

	A4.1.d – student focus group activities
	No
	Requires input of Band Education Committee 
	Yes


Table 1.
Discussion Agenda for Stage 6
Stage 6: Debate with People Involved in the Situation

The first item for discussion, involving the assessment of resources, would be highly desirable as an addition, as it would help in identifying gaps in existing resources, and involve obtaining feedback from both students and the Band’s Education Committee members. From the standpoint of the College, an inventory of what is available and easily accessible on the Intranet portal would be very useful, suggesting further refinements in the manner the information is organized.

A discussion involving the shipment and delivery of materials to the classroom is necessary. The current reliance on the instructor to handle these tasks is inefficient, requiring costly return trips and repeated Attempts to obtain hard to find resources. Time constraints play a role in the effectiveness of delegating the tasks to the instructor only.

There would be no point at this time in having any discussions about downloading of resources without any available Internet connection within the classroom. It is the Band’s  decision that Internet connection will not occur until a permanent location is found for the classroom.  
Although highly desirable from a systematic standpoint, the creation of a student focus group might not be culturally feasible in this particular context. The organizational climate of the Band is highly structured and bureaucratic, with most decisions being made at the top of the hierarchy. Suggesting the set up of a student group to recommend changes and improvements might to be perceived as threatening. However, presenting a summary of the student focus group’s discussions separately in a meeting of Education Committee members (no students) might be something the decision-makers would agree to. This option is worthy of further consideration.
Stage 7: Implementation of Agreed Changes

The discussion of proposed changes has not occurred among stakeholders, and is not likely to occur for some time, as it is now fishing/food gathering season, and the majority of the community is busy with these tasks at this time.  It is crucial to recognize that the changes will be implemented within the community incrementally, after much discussion, so that buy-in is assured.
Conclusion

Checkland’s Soft System Analysis model was applied to an unstructured problem situation. A rich picture was created to identify issues and primary tasks, which led to the formulation of a root definition of a relevant system. For this discussion, the report’s focus was on the resource provisioning system, as it is central for success in the delivery of the program in this remote location, where lines of communication and supply lines can be crossed and sometimes fail. A conceptual model was created, and compared to the rich picture, leading to some agenda items that can be brought up for discussion between the Band Council and the College management, as well as students and their instructor. 
This report is a necessary first step for opening the dialogue about a problem described within its context, and for coming to a mutual understanding that context may be perceived differently by different people, so consensus can only be found when we are respectful, inclusive, and open to differences of opinion.
Glenn, you have described a relevant and interesting problem situation to analyze using the Checkland methodology. 
Again, I have assessed Assignment Part 2 according to the criteria outlined in the Marking Scheme:

Content

I thought you provided a relatively complete analysis that covered most of Checkland’s steps, Glenn. You developed a sound rich picture and analysis of the problem situation as well as a clear root definition and a useful conceptual model. However, it was not clear that you carried out the important step of developing at least one alternative relevant (theoretical) system from which to derive your root definition and you omitted the CATWOE checklist. Please see my comments throughout your Part 2 for specific concerns.  
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Organization & Mechanics: 

As for Part 1, your discussion in Part 2 was well organized and clearly written, Glenn..  










5 / 5

Mark – Part 2:  13 / 15

Assignment 1 mark: 28 / 30 
A]
