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This paper aims to provide a starting point for developing a practical edublogging typology by exploring the complex topic of edublogging with the aid of a number of descriptive metaphors. This paper begins with definitions of the key terms of edublogging and edublogs. Next, there is an explanation of the importance of metaphors, and a rationale is given for why metaphors are used to describe edublogging learning spaces. Next, there is a brief review of key goals for edublogging to provide support for why it is so crucial to identify characteristics, behaviours and expectations of student bloggers, followed by an explanation of the three assumptions made while formulating the typology. The next section describes edublogger archetypes: Scribe, Recorder, Mentor, Performer, Mentor, Elder, and Town Crier. The paper then explores the various edublogging types, the roles of both learners and educators, and the content and activities that roughly characterize each type. The final section provides a chart outlining the edublogging typology and explores the following edublogging spaces: private, autonomous, embedded, anonymous, networked, and public.

Definitions
The edublog is described as a learning space for creative expression for learners engaged in formal education programming. It can include the cooperative and collaborative learning activities of a class of students with the guidance of an instructor. In addition, it can include students interacting with guest experts as a group blog, aimed at facilitating interaction and discussion within a content management system closed to others. Edublogs are tools for facilitating reflections, conversations, and dialogues, and encompass both the self-talk of private journals, as well as open, shared dialogs between individual learners and their instructors, learning companions, peers, and mentors.
Edublogging is defined as the processes used by student bloggers, their instructors, and their audiences engage in the act of connective writing to capture ideas, engage in conversations, and share meaning over time with self and others. 
The Importance of Metaphor
The Wikipedia gives the following definition of metaphor: “a figure of speech and/or phrase that portrays one word as being or equal to a second object in some way”. The investigation of metaphor captures pieces of the whole. Using metaphor involves creative play with ideas.  “Metaphors matter–the metaphor we use to understand learning influences the language with which we talk about learning, teaching, and education” (Tucker, 2008, blog post).  Edublogging, like metaphor, is a use of language unleashing personal creativity. Edublogs enable meaning making, creativity, and language play. Edublogs are very difficult to define without making a deeper connection and opening up of self to one’s own voice, as well as to others’ voices. "Metaphors are lenses which enable people to rethink and to give coherence to daily events that before seemed incomprehensible or troubling" (Popkevitz, 1984, p. 7). If asked, each edublogger would give a different definition, and draw on a different metaphor, to explain their unique purposes. Each edublogger captures a partial truth of the whole picture. Edublogs are much more than their technical features, as their application in diverse contexts allow different functions and functionality to emerge. Metaphors allow this divergence to emerge, while providing localized specificity and intention to become visible. 
Goals of Edublogging
Though edublogs all have a variety of purposes, meant for different learners with various needs and expectations, the over-riding rationale is two-fold:

1. Providing learners with choices on how to engage self and others within a “participatory culture” (Jenkins, 2006), which offers a sustained, persistent and deliberate process of creative self and group expression. 
2. Providing learners with a “reflective space”, in which individual learners engage in conversations to share multiple, competing perspectives (Davies and Merchant, 2009).   
However, introducing edublogging without careful consideration of the students’ blogging expectations, past experiences, behaviours and fears can result in reluctant, anxious student bloggers (Kerawalla, 2008). 
The typology described involving metaphors supports Kerawalla’s assertion that we “…need a better understanding, from a student’s perspective, of why so many experiments with blogs have not produced the desired results” (Kerawalla, 2008, pg. 3). The main reason edublogs fail to deliver is because they do not effectively identify and address the varied characteristics and expectations of their learners. By identifying characteristics, behaviours and expectations of student bloggers, edublogging can more effectively meet learning goals. 
Assumptions of the EduBlogging Typology
Any typology of edublogging applications needs to account for individualistic, collaborative, and cooperative learning theories.(Dalsgaard and Paulsen, 2009). Such a typology needs to account for instances where learners have a high level of individual flexibility but very limited affinity to a learning community, requires learners to participate as members in a learning community yet have some limits on individuals’ flexibility, and instances where individual learners enjoy a high level of individual flexibility and yet have high affinity to a learning community. In addition, individuals’ preferences for different levels of interaction, transparency and privacy need to be accounted for. Transparency, according to Daalgard and Paulsen (2009), is the degree of insight of students and instructors into each others’ profiles, resources, and blog posts. An exploration of transparency is crucial in the edublogging typology, as it contributes to students’ expectations of the level of quality during planning and writing ideas, as well as responding and reacting to feedback. Learners will perform differently if their work is publicly accessible. For example, Amy H., an edublogger on the topic of repetitive stress injuries, explained how she writes for her audience (2009): “I’ve tried throughout my years of writing to make my style more accessible. Writing in the second person, the “you” voice, made that a little easier” (blog post). Thus, learners may take preventive quality improvements to account for their audience(s). Students may engage in constructive quality improvements and take extra care to build ideas carefully. In addition, learners might engage in reactive quality improvements thanks to feedback from others (Dalsgarrd and Paulsen, 2009).  
The following typology of student edubloggers and their corresponding optimal learning spaces is based upon the assumption that edublogging will more likely succeed if implemented as a cluster of spaces co-existing alongside one another rather than a one edublog– one student – one instructor pedagogical model. Providing learners with more choices of learning spaces will engage them more effectively because they can begin blogging in a way they feel most comfortable with. Offering a number of spaces that encourage learners to engage in resource network-building, support network building, and self-sufficient blogging, and yet also encourage anxious, reluctant student bloggers, will be met with wider acceptance from learners. A flexible participatory culture in which students are offered choices is far preferable to edublogging environments in which individual learners are either asked to blog in a laissez-faire “do your own thing” fashion, lacking experienced role-models, guidance, structure, or clearly identified learning goals, or directed to participate as members of a group blog, which acts as an extension of the classroom, dominated by the instructor’s rules and expectations. 
Furthermore, the edublogging typology assumes the central role of instructors to provide support, expert guidance, structure, and feedback within most of the edublogging spaces. Edublogging may be learner-centered, but without effective guidance from experienced instructor bloggers it is unlikely that little meaningful learning will occur. Unstructured edublogging is a poor substitute for a sustained cognitive apprenticeship. Introducing structure, using assessment tools, clarifying goals for student bloggers, and structuring the learning activities, are all essential for engaging learners. 
A final assumption implied in this edublog typology is that learners who successfully begin blogging self-identify with at least one role archetype, be it the scribe, the recorder, the performer, the mentor, the elder, or the town crier. These blogger archetypes act as catalysts for learners and motivate them to acquire the required skills and attitudes to take on these idealized roles.

Blogger Archetypes:
Table 2 provides an overview of the archetypes students potentially identify with as they begin blogging. There is also a set of descriptions of roles students and educators play to support these roles, as well as the resulting content, or types of products, created.

The Scribe is motivated to engage in soul-making, and recognizes “…that our words and images tap into wellsprings of significance. When we write creatively, we are lowering a bucket into a bottomless well of meaning, paradox, and metaphor” (Hartrill, 2005, pg. 53). In this case, the learner surveys others’ blogs, and engages in private self-reflection. Their instructor steps back from an active teaching role, offering guidance and suggestions as a learning companion.
The Recorder observes and summarizes events for others, gaining reputation for accuracy and impartiality. As a reporter and recorder of events, such a learner is motivated to use their own blogging to showcase their skills, and choose a specific audience and topic to report on. In this case, the learner actively seeks out methods for improving the craft of reporting, soliciting feedback, and honing their skills. The instructor plays a more active role, providing feedback, suggesting resources, making recommendations and giving criticism to improve performance.
The Performer archetype is based on Erving Goffman’s (1959) metaphor of the individual as “performer” (Stuart, 2005, pg. 145). While in the process of role-formation and role-playing, student bloggers can reflect on the two modes of communication, the intentional expressions we give, versus the unintentional expressions we give off, and determine the amount of agreement, or symmetry, between them. How learners come to a working, tentative consensus with others, and how one performs a role, are all especially relevant for edublogging within an anonymous learning space. (Goffman, 1959). Learners seek to discuss ideas respectfully, and receive and give feedback. Learners commit to discourse that accounts for others’ perspectives, supports and encourages others’ creativity, while humbly sharing one’s own creative expressions.  The instructor is acting as a moderator, modeling effective, empathic communications.
The Mentor is a guide that helps others. Learners that aspire to be mentors tend to demonstrate differences in how they use blogging to acquire the skills they need to act as guides and aids for other learners. They tend to be autonomous learners, with exacting standards, acquiring credibility from other learners based on their willingness to openly share experiences and exchange ideas. Educators working with learners aspiring to be mentors require guidance on developing self-assessment skills and practicing critical self-reflection.
The Elder is a mature learner that already brings a great deal of previous life experience to blogging, and recognizes that individual learning goals also has an impact on one’s family and community, and aims to be a leader in the community. This learner’s central motivating orientation towards blogging is to acquire skills for reflecting, evaluating, and passing along values and archiving events of significance for future generations. In this case, for learners new to blogging seeking to act as spokespersons for their families or groups, learning to mentor, encourage, and support individual bloggers, while also learning how to moderate others’ discussions, will be essential. Edubloggers that seek to be town criers are motivated to learn to critique articles and talks, offer commentaries, account for multiple perspectives, and act as an advocate and spokesperson for a group. Such learners will also need to be supported while revising and re-working their own private learning networks. 
The Town Crier is a community spokesperson held in high regard by peers to act as witness, interpreter, and storyteller for others. These learners already possess mastery of the skills to interpret and communicate well with others, and have established credibility within their community. To prepare to become town criers, these student bloggers need to undergo a process of transformative learning, in which they need to engaged in intense re-examination and review of life-roles, which includes an intensive revising and rebuilding of one’s own learning network. In this case, educators act as co-learners and expert mentors.
It is this act of assigning oneself a number of overlapping roles that empowers the learners to be self-directed bloggers. Thus, the intrinsic motivation of role-building and maintenance is what provides the impetus for learners towards full, meaningful engagement as bloggers. 
Edubloggers and their Optimal Learning Spaces
This section describes the characteristics, behaviours and expectations of six groups of bloggers, roughly comparable to Kerawalla et al’s classification of five common blogging behaviours (2008):

	Type
	Description
	Bloggers
	Behaviours



	Private
	“quite wary of their audience”
	4
	Avoidance, self-conscious, anxious, reluctant

	Autonomous
	“blogged mainly for self, and not for audience”
	4
	Self-sufficient blogging

	Networked
	“build up network of resources for audience”
	2
	Resource network building

	Embedded
	“communicated with small audience only”
	3
	Support network building

	Personal
	“evolved to become hub for others”; “Outlier”
	1
	Extensive, prolific  blogging within community and other networks

	Anonymous
	n/a
	n/a
	n/a


Table 1: Summary of Kerawalla’s 2008 study of Student Blogging Behaviours
Analysis of EduBlogging Typology
The following section further elaborates on the details found in Table 2.
1. Private EduBlogging
Kerawalla (2008) described a study in which almost a third of student bloggers engaged in both avoidance and self-conscious, hesitant blogging. Will Richardson (2009) gave two main reasons for beginning bloggers’ fears in his blog post, Why Blogging is Hard – Still, explaining that not only do many feel that blogging is way outside their comfort zone, they believe their contributions are irrelevant, uninteresting or useless. Learners who prefer a private space to a more public one are typically more self-critical, apprehensive of peer feedback, and view self-disclosure to others as too painful. Such learners need to have a specific learning space devoted to mentoring them to become less anxious and build their self-confidence. 
The private edublog is essential for learners new to blogging, and should be considered the first learning space used to orient learners new to educational blogging. This type of edublog offers learners a safe space for learners to cultivate personal voice and bolster self-confidence. Institutional settings can encourage learners to engage in private blogging, and provide a sanctuary, incubator, or vault to construct their ideas in solitude free from a need for considering others. 
The value of the private blog as opposed to a paper journal or file on a private machine lies with accessibility and security. Learners will have access to post to their edublogs from any PC, laptop, or mobile device. In addition, learners do not need to worry about machine failure or theft; they can easily change access restrictions to their content beyond private.

Three metaphors specific to private edublogging will be explored in more depth: incubator, vault, and sanctuary. 


a) Incubator
Within such a protected learning space, the “incubator” promotes the development of reflective narratives, dreams, intuitions, and emotional responses. Learners explore critical incidents, and engage in a continuing self-dialogue that involves critical self-reflection. The main goal is nurturing the learner, fostering learner self-efficacy, and encouraging in learners the perspective of blogging to learn. Learners can send individual posts to instructor by email, although others can be invited by learner to observe and comment. These posts are not typically made accessible. 

b) Vault 

The metaphor of the “Vault” suggests a safe place for personal reflection, of solitude, of creative musing. The content that private edubloggers tend to post include outlines, quotations from other blogs, snatches of ideas, first drafts, rich pictures or concept maps connecting ideas, web links and RSS feeds. The posts tend to be disjointed, unconnected ideas and resources. These posts are typically not open to peers and the instructor, except by invitation. This metaphor is not included in Table 2, as it shares many key characteristics with the incubator and sanctuary. In addition, the vault largely excludes the instructor’s role, emphasizing the safe, private storage of artefacts for safekeeping.


c) Sanctuary
For highly private learners, an edublog would need to provide a "sanctuary", a safe space, to jot down ideas and reflections for those who prefer to have such a private space for writing. In this instance, the learner's private thoughts do not have to be shared, unless they invite their instructor or others to do so. Assessment, if any, for such a learning space would be optional, and likely take the form of learner self-assessment. Activities might include reflections on readings, critiques of others' blog posts, dialogues with self, creative works, and personal writing. Learners tend to choose to make many of these posts more accessible to others. The expectation is that learners choose to engage in dialogues with a learning partner in addition to their instructor (Dalsgaard and Paulsen, 2009). 
2. Embedded EduBlogging

Those learners who sought primarily to share their ideas are what I consider to be embedded, or social, learners, who need to write for others, share their reflections and exchange ideas. For embedded bloggers, the focus of activity is on building a sense of community. Such learners seek social recognition, validation and acceptance within a safe, respectful space. According to Kegan (1994) these learners are engaged primarily in meaning-making with the aid of others.  “Meaning construction for the socialized self is informed by the values and expectations of others. The individual constructing meaning from the consciousness of the socialized self lacks personal authority and is enmeshed in relationships.” (Erickson, D., 2007, pg. 64). These learners are most motivated while blogging to share experiences, intuitions, and impressions with others, and are energized while making/maintaining connections and conversations with trusting others. These learners expect a high level of emotional engagement, and work best within a small, informal group.

Kerawalla et al (2008) also observed that these learners became de-motivated by a lack of reflective activity, eventually stopping blogging after the fifth week. Although these learners interacted with one another before in a previous course, they could not step beyond the unstructured learning environment and create their own sustained conversations and generate their own nurturing sharing space without guidance and support. These learners were unprepared to interact with others in a formal, academic setting, and were more comfortable with the use of casual, social, informal language when exchanging personal thoughts and impressions with others (Kerawella, 2008). This supports the need for creating different blogging learning spaces for more formal academic discussions and for more informal supportive discussions. It also supports the need for instructor support and guidance. 
Embedded edublogging is illustrated using the metaphors of the sharing space, the stage, and the confessional.

a) Sharing Space
For social/embedded bloggers (those who are energized by comments from others, are motivated by social interaction, rely on co-presence and instructor presence), a learning space might take the form of a "sharing space", a learning space to engage in discussions and share ideas, resources, and experiences with others. The aim of embedded edublogs is to “…stimulate learners to prepare, produce, share, and refine content all will benefit from” (Kerawalla, 2008, pg. 22). This space ideally provides like-minded persons permission to share openly with others, express oneself, and find and develop personal voice. Perspectives, emotions, spiritual, and extra-rational content is explored in depth with others. Learning experiences, frustrations, venting, socializing, and successes are typically shared, often through an exchange of photos, poems, favourite music, or poems, and often showcased as public “learning events” for participants.

b) The Stage 

Embedded bloggers engage in sharing of creative work with others. The rapport developed among a small group of peers in such a mutual support network fosters learner confidence. Learners seek to hone the craft of story-telling and expressive writing. By being aware of others’ personalities, strengths, and interests, there is more of an emphasis on being honest, authentic, and respectful towards others while sharing ideas.

c) The Confessional

Embedded bloggers require a safe public space for airing streams of consciousness. This sometimes involves a therapeutic purging of emotionally charged thoughts and impressions. The content most student bloggers share with others in this space might involve experiences and impressions of life transitions, transformative events, personal narratives and reflections. The learners commit to discussions in a spirit of positive self-regard and respect for others. The educators act as guides that safeguard the learning space and confidentiality of learners. This blogging space is one of the most controversial concepts, as it extends the role of educators beyond subject-matter experts, and require them to engage learners in spiritual dialogue. 

3. Anonymous blogging

Anonymous edubloggers identities are to remain hidden - these writers would never write what they do, in the way they do, without this safeguard. Anonymous edublogging involves learning within a public blog. However, the learners’ profiles are restricted. This enables learners to engage in anonymous group interaction. Within this anonymous space, students are offered a space in which to improvise, try on new perspectives and ideas, and rehearse a number of roles. 
Davies and Merchant (2009) described how narrative writing has contributed to the development of learners’ performances of transient and anchored identities. Edublogs offer “…new possibilities for constructing and performing social identity (Davies and Merchant, 2009, pg. 20)”. Davies then described how her students “…managed joint sites and in so doing took on a range of roles using different types of “voice” to perform the different tasks involved”. Davies also explained how learners can “take on new kinds of discourses that move in and out of different types of constructed online identities (Davies, 2009, pg. 21).
Somolu (2007) explained that blogging is empowering as it provides a venue for self-expression and meaningful connection. The ability to write anonymously is a vital factor that promotes sharing personal experiences and opinions honestly and openly. In addition, anonymous blogging can play a powerful role in fostering conversations that gives a voice to the unheard. Through story sharing, encouragement, strong positive images are promoted among learners (Somolu, 2007).

The best rationale for anonymous blogging is to give voice in anonymity to what a student would never venture to say otherwise. Highly individual, creative, innovative, irreverent, satirical, edgy commentary is the content that edubloggers would participate in within anonymous edublogs. The trying on of various roles, the chance to vent, rave, say flippant things, all require a stage in which the actor can voice these ideas. However, the recent court case Liskula Cohen v. Google has demonstrated that anonymity of a public blog does not afford refuge for libelous or slanderous posting (Rubinstein, 2009). In the face of complex legal issues, anonymous edublogging requires a strong moderating, facilitating and mentoring role by educators. 
Metaphors that illustrate anonymous edublogging include the stage, the sculpture, and the confessional.

a) The Stage 
For those who need time to practice and rehearse various roles without having to self-disclose, anonymous blogging is recommended. In this learning space, learners can participate in non-threatening, impersonal performances and act out roles upon a virtual "stage". The metaphor of the “Stage” permits learners to participate as actors, performing a series of roles and practice as apprentices. These activities enable learners to adopt a persona, or alter-ego. Case studies, role plays, storytelling and creative prose or poetry, slideshows, imagined scenarios are examples of problem-based situated learning are all centered around active learning, in which the individual learner plays a role as a participant in a social learning event. Link sharing and commentaries on others’ works; ideas, as well as critiques on assigned readings provide learners with authentic opportunities to write from another’s perspective.
b) Sculpture 

Efimova (2005) compared the act of blogging as an act of molding a sculpture, and explained she was concerned with capturing fuzzy ideas, information scraps, and ideas on the fly, as well as growing and connecting ideas. “Blogging is about connecting, developing, and redefining fuzzy ideas” (Efimova, 2005, pg. 6). Approaching the act of blogging as a creative process explores the interaction between the creative blogger and the act of creating, or blogging. This metaphor is also not included in Table 2; much of the characteristics are shared with the Stage. The difference, however, is that the metaphor of the sculpture is a process of constant adding and taking away, implying individual creative activity during the process of working with ideas. The stage, on the other hand, is a performance, a process, and not a product.
c) The Confessional 
Confessional edublogging is used for “…reconstruction and analysis of one’s personal experiences and practices”(Efimova, 2009, pg. 2) and involves story-telling, and retelling personal experiences. This type of edublogging requires a fundamentally different type of relationship between the instructor and the learner. In such a context, learners rely on the expertise and skills of learning companions to nurture them. Maintaining privacy and anonymity is critically important. With therapeutic edublogging, learners engage in critical self-reflection, review readings and give impressions about books and articles. Learners might engage in personal storytelling with high emotional engagement. 
4. Networked EduBlogging
For more experienced, autonomous bloggers, engaging in networked edublogging would enable them to combine the skills developed during private, autonomous, anonymous and group blogging, along with the development of skills and knowledge to participate in blogging for individualized networking. 
Wellman (2006) described the phenomenon of networked individualism, in which users seek autonomy, and are “…dependent on cumulative reciprocal exchanges and ties with mutual others” (Wellman, 2006, pg. 12).  Learners are independent, seeking their own resources. These learners are interested in developing strategies for self-advancement (Wellman, 2006). Such relationships between peers are limited to role-to-role interactions, not person-to-person (Chua, Madej, and Wellman, 2009).
Anderson (2009) explained that members of academic Networks of Practice (NoPs) display the characteristics of highly specialized autonomous bloggers, but not the characteristics of embedded bloggers. He explained that there was a connection between quality contribution and the desire for building reputation and increasing social capital. In addition, members who frequently wrote high-quality posts did not expect others to reciprocate (Anderson, 2009). 

Participation as a community member within an academic sharing community is the first step to the development of the required skills to participate in larger social networks and networks of practice. Handling critical comments, trolls, flaming, cultivating credibility, exploring the various professional networks, creating and growing a more extensive professional knowledge management system (such as bookmarks and links to blogs). 
Metaphors that explore the concept of networked edublogging include parallel conversations and the arena.

a) Parallel Conversations
George Siemens (2004) described blogging using the metaphor of parallel, or “tethered conversations - parallel, not direct” (pg. 2), in which a group of academic specialists follow the work of others, while indirectly contributing ideas and feedback back and forth. Such informal, cooperative learning spaces involve mutual, synergistic exchanges among experienced, autonomous, specialist edu-bloggers. 
b) The Arena
In this form of edublogging, the attitude of the student bloggers within an arena differs markedly from that of parallel conversations. Learners participating in the virtual arena are motivated by profit-maximization, rational self-interest, and interested in competing against others to attain goals. This differs from the central attitude prevalent among participants engaged in parallel conversations, in which the purpose is to seek consensus and mutual understanding and agreement. Within the arena of ideas, there is a competitive exchange and debate of ideas among participants. Learners practice defensive strategies and strive for high-stakes: prestige and credibility. 
5. Autonomous EduBlogging
Alan Levine (2009) described his rationale for autonomous blogging: “I see my blog as being about me, not any topic, so if I stop writing about tech or weird photos and want to focus on turnips or shot glasses… well it’s all part of the flow of me. I don’t feel constrained by who I imagine the audience is.”
Kerawalla (2008) described one learner who carried on with blogging in the absence of any support or feedback from others, and essentially blogged for his own purposes. He did not receive comments from his peers but persisted six weeks longer than the social bloggers. Another student blogger shifted expectations, and adjusted his purposes to using the blog as a journal or notebook, which was open to peers, but contained ideas of interests and importance to him. As an autonomous blogger, he did not rely on his audience for motivation, and blogged throughout the whole course. This was the one learner who had received comments on most of his blog posts, largely from other learners he had met earlier from outside of the course who were following his posts. These interactions were largely casual in nature. It is interesting to note that this edublogger adjusted the strategies to suit the conditions, and was successfully blogging regardless of the context, and could shift from a social environment, and then shift easily between a structured activity to an unstructured one, independently building one’s own sharing community.
The concept of autonomous edublogging is illustrated using the following metaphors: sandbox, homestead, and open range.

a) SandBox
The metaphor of the “Sand Box” suggests unhindered play with ideas. It involves a flowing dialogue between learner and instructor and others. Examples of content could include annotated bookmarks, reflections on readings, more developed drafts and revisions, impressions on one’s own learning process, narratives, anecdotes, and stories. Such learners respond to other learners’ blog posts using embedded links. This type of edublog is typically open to peers or the public. 

b) Homestead
For autonomous student bloggers (individualistic edubloggers who blog in the open, do not consider their larger audience, do not get de-motivated by a lack of peer/instructor feedback, and essentially blog for themselves), a learning space comparable to the "homestead" is preferred. Learners write drafts of ideas, collect resources, comment on readings, events, experiences, reflections, and can be best assessed through a series of task checklists and rubrics - as the focus is on individualized activity, this is best for those who prefer learning within a self-paced format.

c) Open Range
Active participation in the "open range" entails a confidence with keeping current on trends, keeping up-to-date on new ideas and resources, sharing ideas with others, commenting and linking your own ideas to others, embedding other media into your edublog, and cultivating a number of other edublogger peers as a learning cohort. Unlike the networked blogger, the autonomous blogger who participates in the open range lacks the social capital and expertise to participate fully in the global academic networks. 

6. Personal EduBlogging
In Kerawalla et al’s study on student bloggers’ behaviours, one learner was described as an “outlier”, posting far more than any of the other students (2008a). Another learner mentioned in Kerawalla et al’s later study (2008b) demonstrated characteristics of autonomous blogging (2008). This student described the motivating role her blog played in keeping her on track with her studies. Though this learner also sought to engage with a larger audience and interact with peers, she was unable to do so. Her blog was a means for engaging in self-talk (Kerawalla et. al, 2008). In addition, she used the blog to relate personal life events, particularly her challenges and concerns. Here is another learner who was able to transform the conditions to suit her own needs, and re-purpose the blog to her own requirements. Though disappointed by the lack of audience and social interaction, she created an audience of one, constructing a virtual mirror to motivate her, and to express personal thoughts. 

The transformative, or personal, edublog blurs the boundaries between these other categories, and deepens the learning. It involves personal change, and as such, can be highly private or public. It is a vision, a journey, an "upward, outward spiral" of self-reflection, reflections of learning processes and assumptions, and can have a therapeutic, cathartic quality (Macdonald, 2002). 
The edublog of this type involves the instructor's participation in the soul-work as much as the participants. The transformative edublog moves learners out of comfortable spaces into a holding space, a place to rehearse in safety, so that learners can ultimately feel comfortable moving between the different edublogging spaces. “The personal network approach views networks from the standpoint of a focal individual (ego) actively managing his/her ties with alters” (Chua, Madej, and Wellman, 2009, pg. 3). This capacity to shift between roles and networks is the defining characteristic of personal blogging. For example, Graham Wegner described his personal (edu)blog as satisfying a number of purposes: “My blog is a personal opinion piece, a repository of my classroom and professional practice, a creative outlet, an idea clearinghouse and whatever takes my fancy. I like the fact it is my piece of cyberturf…” (Wenger, 2009, blog post). 
Several metaphors are used to explore the characteristics of personal (or transformative) edublogging. These are legacies, life-streams, unfolding spiral path, and middle-space.
a) Legacies and Life-Steams

These blogs act as testaments of an individual’s life work, or “… a self-constructed permanent record of the achievements and movements of the archiver” (Kaye et al, 2006, pg. 3). For the most part, the legacy we leave behind online is unintended, unconscious, random, unconnected, and scattered, but once the personal conscious intention is there to streamline and impose order, and make an effort to create a virtual story of our identity(ies) over time, the potential for leaving a lasting legacy becomes a possibility (Kaye et al, 2006).
b) Unfolding Spiral Path

Macdonald (2002) discussed the role of emotional and intellectual work of unlearning for knowledge workers. Through the process of discernment, learners undergo a transformative shift in perspective. The process of unlearning involves reflection on knowledge growth in a positive manner, and showing gratitude for debt to past knowledge accumulation by others. Unlearning also requires openness to potential dramatic change of personal beliefs and self-identity, and an acceptance of personal vulnerability. Macdonald (2002) introduced the metaphor of “unfolding spiral path” to describe the multiple loops of learning and unlearning before true transformation occurs. She defined unlearning as a process of reframing pre-existing self-limiting knowledge and habits which act as barriers to learning. She then described a number of strategies to overcome resistance to unlearning: total immersion experiences, developing a cohort of learners also at the same level, requesting mentoring support, and allowing for learner time-outs for reflection of beliefs and values. Learning is supported by making connections between learners’ own feelings and literature, and between themselves and their peers, as well as group role-play and story-telling.

c) Middle-Space
This form of educational blogging involves what Barbara Ganley (2009) refers to as “slow blogging”, in which a blogger undertakes a lifelong process of discernment, soul-searching, and passing through liminal thresholds, or “middle-space”(Jones, 2009) The main concern of such a blogger is over what to change in one’s self-perceptions, and the consequences of how others might perceive oneself. 
Conclusion

This paper explored potential edublogging contexts using metaphors. It introduced a preliminary typology of six inter-locking edublogging learning spaces. The typology was developed from several sources: review of expert edubloggers’ posts describing their own blogging processes and experiences; empirical research studies, in which several case studies investigated unlearning, blogging behaviours and attitudes, and a literature review of several theories of learning. 

The Edublog is a tool that opens up a web of connections that did not previously exist. By exploring the concept of edublogs by way of metaphors, it opens up a window of potentials. Metaphors connect ideas together, and bridges unrelated ideas that previously had no connection before.  Burrows (2009) explained that the profound function of metaphor is to enable us to imagine something that is not (yet) present, to announce the way the world might be. (Burrows, 2009, blog post). 
This paper has offered an overview of potential edublogging learning spaces. There has been a discussion of the six different types of edubloggers and their corresponding optimal edublogging environments: private, autonomous, networked, embedded, anonymous, and personal. This typology also extended the classification of the six types of edublogs by exploring the following blogging metaphors:
Incubator, sanctuary, vault, arena, parallel conversations, sharing space, stage, confessional, stage, sandbox, homestead, open range, life-stream, slow blogging, unfolding spiral path, and middle-space. In addition to identifying the various types of edublogs and the metaphors, the typology also described the roles of the learners and the educators, as well as suggestions on the kind of content covered within each edublogging learning space. 

The edublogging typology aims to provide descriptions of several complementary edublogging contexts that should be considered in its entirety as the foundations for a thriving learning community. Offering learners choices in how they will engage with others and self is crucial to fostering a thriving, dynamic participatory culture involving a wide range of learning events: self-making, utilitarian goal-seeking, debates, self-reflection, mentoring, role performances, sharing and support, and personal legacies.  
The edublogging typology presented in Table 2 below seeks to open dialogue about optimal blogging environments with formal education programs.
	Type
	Metaphor
	Description
	Role of Learner
	Role of Educator
	Content

	PRIVATE
	Scribe
	Restricted access only for invited observers, learning partners, and guests; some content intended for public access, other content is never intended to be made public. 
	Blogger interacts with others indirectly through reading others’ posts, comments
	Offers guidelines for self-assessment
	“Memoirs”

Collection of introspective thoughts, insights, narratives, reflections,

introspective insights, drafts, tentative thoughts; snippets,



	
	Incubator
	Protected, private (sometimes shared) drafting space to try out ideas, rehearse, and revise/review lines of thought
	Engages in outlining, collecting links, quotes, clips from blogs, snippets of ideas, unconnected thoughts
	Provides a series of guiding questions, offers feedback, provides tools for self-assessment to guide learner with writing process
	

	
	Sanctuary
	Private space for self-reflection, personal thoughts, considered a secure, safe space for individual self-talk, drafts and creative self-expression; may begin within LMS; may be independent of courses or programs
	Engaged in recording/capturing own learning processes, storing artefacts of learning, and posting  comments, critiques of others’ ideas;  expected to engage in dialogue with learning partner
	Plays support role, might be a mentor/witness if invited; offers examples, resources, guidance, encouragement; 
	

	
	
	
	
	
	

	EMBEDDED
	Elder
	More transparency : both personal profile, connections to other networks, and posts are accessible to public; wider audience; creative blogs, close-knit groups of peers, includes cohort of learners co-present over years of program; sustained professional development, 
	Engaged as co-learner and contributor of ideas to group of peers; provide constructive feedback; contribute shared reflections on practice;
	Acts as moderator, facilitator, stage manager, animator of discussions, offers guidance and encouragement
	Content intended for public feedback and dialogue;   “Legacies” or stories; shared narratives; learning events;

Posts are more comprehensive, polished; often tend to include multiple perspectives, often uses conciliatory, inclusive language;

	
	Sharing Space
	Collaborative group space for discussions, exchanges of experiences; within course LMS; supportive atmosphere
	Engaged as participant in debate, dialogue with other learners and instructor
	Plays facilitative role, guiding, moderating, and modeling process and encouraging, animating learners
	

	
	Stage
	Creative, personal/public space for cultivating creative self-expression
	Engages in sharing of creative work with others; seeks to hone craft of story-telling and expressive writing
	Co-learner, mentor, offers timely encouragement and feedback
	

	
	Confessional
	public space for airing streams of consciousness; therapeutic purging of emotionally charged thoughts and impressions; might involve transitions, transformative events, personal narratives and reflections
	Engaged in authentic, honest revelations of personal experiences for self-reflection and later consideration for facilitating healing; 
	Offers support and encouragement; offer resources
	

	
	
	
	
	
	

	ANONYMOUS
	Performer
	Content intended for critical readership; capacity to present ideas concisely and effectively, and defend ideas are required skills; capacity to distinguish between emotional content and academic discourse necessary; personal profile hidden, but posts open to group; contentious issues, handling criticism and managing self under attack from others major skill required;  
	Contributes to controversial discussions, commits to engagement with other learners in  mature discourse
	Moderates discussions, acts as guide and referee; models format and process of discussion and debate; engages learners as devil’s advocate and critic
	“Stage Acts”

Public performances;

story-telling

	
	Arena
	Competitive exchange and debate of ideas among anonymous participants; defensive strategies and high-stakes for prestige and credibility
	Engages in debate with others, supports own views, strategizes, responds to others’ arguments; expands and refines ideas 
	Facilitates discussions, offer feedback; enforce rules of participation; moderate exchanges
	

	
	Stage
	Creative, personal/public space for cultivating creative self-expression
	Engages in sharing of creative work with others; seeks to hone craft of story-telling and expressive writing
	Co-learner, mentor, offers timely encouragement and feedback
	

	
	Confessional
	Anonymous, open space for airing streams of consciousness; therapeutic purging of emotionally charged thoughts and impressions; might involve transitions, transformative events, personal narratives and reflections
	Engages in authentic, honest revelations of personal experiences for feedback from others; 
	Facilitates discussions, offer feedback; enforce rules of participation; moderate exchanges
	

	
	
	
	
	
	

	NETWORKED
	Recorder
	Content intended for specialized, academic audience; more time-intensive to track and respond to comments, content made public within several overlapping learning communities; use of formal voice;


	Participants keep up with issues discussed; respond in timely manner; citing sources crucial;
	Participates as support and resource person, stands back and engages as full expert, “no holds barred” – participates with apprentices as partner, modeling appropriate language and rules of conduct
	“Snapshots”

reports, commentaries on events; scrapbook pages;

discussions within talking

circles

	
	Arena
	Competitive exchange and debate of ideas among participants; defensive strategies and high-stakes for prestige and credibility
	Engages in discussions within academic rules of discourse; prepares ideas and arguments with specialists
	Provides feedback; models responses in terms of argumentation and supporting evidence; 
	

	
	Parallel Conversation
	Cooperative learning space involving mutual, synergistic exchange among experienced, autonomous, specialist edu-bloggers 
	Engages in learning goals, drawing from others’ ideas, and contributing to others’ development of ideas in reciprocal exchange
	Participates as equal co-learner; develops ideas and receives/offers feedback to other colleagues
	

	
	
	
	
	
	

	AUTONOMOUS
	Mentor
	Content more polished, more embedded links, potential audience other than self, rough drafts, reflections, resource-sharing, both personal profile and posts are accessible to public. 
	Blogger interacts with instructor and small group of fellow student bloggers and others within institution; 


	Learner Artefacts: Learning Portal, learning objects, autonomous learning repository, digital archive


	“Synergies”

Extended conversations;

dialogue, self-talk, group

discourse 



	
	Sandbox
	Creative open space of individual learner to seek feedback and share assignments (ideas-in-progress; working drafts) with peers.
	Engages in preparation of working drafts, solicit and respond to feedback from peers
	Engage learner in dialogue; provide feedback to learner to improve/clarify ideas; offer alternate perspectives/counter-arguments
	

	
	Homestead
	Shared or transparent central space of learner to facilitate autonomous self-directed learning; includes artefacts as part of growing personal/professional and academic legacy, links to others’ resources, sharing spaces, may include interconnections to multiple networks
	Engaged in connecting to others’ ideas and sharing views, resources, and experiences with others from among various networks; link to and participate in other networks, to achieve a number of self-determined goals for learning
	Plays an ad-hoc training role, contracted between learners and trainer, offering expertise on skills and knowledge to improve and master  processes for developing connections, cultivating social capital, and setting and reaching goals related to work, personal interest, hobbies, formal learning, family and friends, etc.
	

	
	Open Range
	autonomous learning among several unrelated networks; may not be formal learning networks of institutions
	Learner engages in independent learning among several networks, often unconnected to one another; 
	Limited direct involvement; tends to be as secondary support
	

	
	
	
	
	
	

	PERSONAL
	Town Crier
	Shifting perspectives across professional, social and personal boundaries; reinvention, transformational (either epochal or transitional) perspective
	Engaged in intense re-examination and review of life-roles, revising and culling of personal information network
	Participates as informal learning companion and expert mentor 
	“Commentary”

insights, observations

on formal, public events;

critiques, reviews of 

talks, articles

	
	Life-Stream
	Individual learner’s digital legacy of learning journeys, shared among community of co-learners; extended beyond course-based, formal instruction; extends over decades
	Engaged in sustained deliberate recording, selecting, and revising of personal legacy as a lifelong learner, with a combination of personal and private content, not extended to courses 
	Plays a long-term mentoring role, tends to facilitate learning as expert mentor, support tends to be episodic in nature (tied to periods of formal instruction), might evolve into long-term dialogue independent of formal ties to educational institutions

 
	

	
	Slow Blogging
	Reveals/revisits own digital footprints; 

Revisiting past posts; reflecting/revising ideas;

Lifelong in duration


	Engages in re-examination of deeply held values, a lowering of personal barriers; openness to dialogue with others; participates in a chance to give voice to what has been long silenced
	Co-learner; witness and participant in synergistic dialogue; not formal learning, but “parallel conversations” 
	

	
	Unfolding Spiral Path


	Involves multiple loops of learning and unlearning before true transformation occurs
	Moves learners out of comfortable spaces into a holding space, a place to rehearse in safety
	Involves the instructor's participation in the soul-work as much as the participants.
	

	
	Middle-Space
	Involves a lifelong process of discernment, of soul-searching, of passing through liminal thresholds; 
	Engages in journey of self-discovery over what to change in one’s self-perceptions, and the consequences of how others might perceive oneself.
	May act as sounding board for learners – entirely informal, episodic, and voluntary
	


Table 2: EduBlogging Typology
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