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Part One: Instructional Analysis

Learning Goals of Instructional Unit
1. This unit of instruction seeks to encourage learners to find and use their voices in written expression and help foster confidence and self-directedness. It also aims to provide a supportive online learning space that encourages learners to engage in personal journaling, while ensuring a space of safety and privacy.

2. Through the use of question sets, students will engage in personal journaling activities, such as guided questioning and dialogue to facilitate the emergence and strengthening of personal voice by addressing numerous obstacles commonly encountered by adult literacy learners: writer’s block, a weakened or silencing of personal voice, a lack of critical judgement during the drafting and editing process, and an overactive personal critical censor that slows or rejects the creative flow of words in written expression.
Description of Learning Outcome of Learning Goal
The second learning goal exemplifies cognitive strategies, particularly meta-cognitive skills, central to critical self-reflection, aiding in the process of “learning how to learn” (Smith & Ragan, 2005). This unit also explores attitudes that influence how learners make choices that impact their use of personal voice in journaling.

Analysis of Learning Goal # 2:
1. Read example

2. Read guide questions
3. Brainstorm impressions
4. Outline keywords and phrases

5. Create concept map to connect ideas

6. Add details  
Are you writing from a personal perspective?









 If yes, continue to next step









 If no, go back to step 3



Are you writing from an observer perspective?








If yes, continue to next step









If no, go back to step 3

7. Draft ideas as full sentences

8. Leave for a day

9. Revise

Is the writing a true reflection of your ideas?









If yes, continue to next step









If no, go back to step 6




Can you recognize your voice in this text?









 If yes, continue to next step









If no, go back to step 6

10. Write final draft

Prerequisite Analysis of the Steps Identified

1. Read example

· needs to be open to critical self-reflection process

· has expressed openness to explore personal experiences with others

· can draw parallels and differences in experiences from sample and personal experience

2. Read guide questions
· has some past experience with journaling process

· previous practice responding to guiding questioning

· able to generate own supplementary questions

3. Brainstorm impressions
· has practiced the process of brainstorming

· be willing to engage in active self-questioning

· willingness to express needs, desires, wishes and demands through writing

· has had practice using analogy and metaphor

· can generate examples from direct or indirect experience

4. Outline keywords and phrases

· has practiced grouping main ideas into categories
· has used outlining process to generate ideas  
· able to identify theme words

5. Create concept map to connect ideas
· has some background with creating concept maps

· able to form connections between related ideas and keywords
6. Add details
· able to write for an intended audience

· able to write personal views taking into account others’ viewpoints
· can elaborate on personal examples

7. Draft ideas as full sentences

· able to write complex and compound sentences

· can distinguish dependent and independent clauses and prepositional phrases

· can use conjunctions to link ideas

9. Revise

· able to check for spelling and punctuation errors

· can identify own personal voice in text

· able to write with feeling

Learning Objectives
1. Using guide questions, students will explore their experiences with the writing process and personal barriers to developing personal voice;
2. Learners will have demonstrated mastery of the journal writing process by completing the following self-monitoring processes: brainstorming, outlining, concept mapping, revising and drafting. 
The Instructional Strategy 
The instructional strategy to be used to achieve the following unit objective: Using guide questions, students will explore their experiences with the writing process and personal barriers to developing personal voice.
This learning objective requires the development of cognitive learning strategies; in particular, meta-cognitive strategies. Two specific strategies that will be used are self-questioning and self-assessments (Smith & Ragan, 2005).
Part Two: Student Assessment Strategy
This unit of instruction will make use of three assessment tools: journal question sets, a reflective journal writing rubric, and a learner submission checklist. The assessment strategy will be based on Popham’s model (1978) in which item specifications are described for each objective (Smith & Ragan, 2005). 
Objective 1: Using guide questions, students will explore their experiences with the writing process and personal barriers to developing personal voice.
Description of Test Form (Journal Questions)
The questions consist of four question sets of three questions each, which prompt learners to reflect on themes affecting personal voice, such as writer’s block, the weakening of voice, a lack of critical reflection, and the overpowering internal critic (Hunt & Sampson, 1998).
Sample Items
1. Consider an incident when you were faced with a blank page and had no idea what to write. What ways did you encourage yourself to get past the writer's block? What feelings do you typically associate with this state of mind? 

2. Describe a time when you were asked to give your personal opinion, but held back, and chose not to write a letter or express one's own voice. Taking a look back, what would have changed your mind about voicing your ideas? How did you feel in those situations when you voiced your opinions despite misgivings?
Question Characteristics

The question sets are to facilitate learner self-questioning, and are open-ended to support critical reflection. The sets contain a few short-answer questions, in which learners will respond in one paragraph. The first part of the question set outlines the context, and asks the learners to draw from personal experience. The second part of the question set asks the learners to describe strategies used to overcome the challenge, or reflect on how the situation might have been responded to differently. The third part of the question set asked learners to reflect on the emotional material experienced during these situations.
Description of Test Form (Reflective Writing Rubric)

The rubric consists of four parts, one for each of the following themes of self-reflection: writer’s block, the weakening of personal voice, a lack of critical reflection, and the overpowering internal critic. These themes will identify a number of elements central to critical self-reflection: exploring personal context, giving examples, adopting alternate perspectives, identifying personal challenges, suggesting possible resolutions, and exploring emotional material.  

Sample Items

Reflective Writing Rubric (20 marks)

	 Journal Themes
	Writer’s Block
	Weakening of Personal Voice
	Lack of Critical Reflection
	Overpowering Internal Critic
	Totals

	Exploring Personal Context
	 
	 
	 
	 
	

	Giving Examples
	 
	 
	 
	 
	

	Adopting Alternate Perspectives
	 
	 
	 
	 
	

	Identifying Personal Challenges
	 
	 
	 
	 
	

	Exploring Emotional Material
	
	
	
	
	


Question Characteristics

The reflective writing rubric acts as a learner submission checklist, and provides a brief guide for learners not only to attend to key areas while writing journal entries, but neatly summarizes student progress.
Objective 2: Learners will have demonstrated mastery of the journal writing process by completing a number of monitoring processes: brainstorming, outlining, concept mapping, revising and drafting. 
Description of Test Form
Learners will use a checklist outlining the steps taken during the writing process when responding to each of the four question sets. A checklist will guide the learners with the submission of the following items: brainstorming log, concept maps, outlines, first drafts, and the final draft which has incorporated instructor feedback.
Sample Item
Learner Submission Checklist (20 marks)

	 Journal Questions
	1
	2
	3
	4
	Total

	Have you started with brainstorming?
	 
	 
	 
	 
	

	Did you do an outline?
	 
	 
	 
	 
	

	Did you build on instructor’s feedback?
	 
	 
	 
	 
	

	Have you completed a concept map?
	 
	 
	 
	 
	

	Have you included the first drafts
	 
	 
	 
	 
	


Question Characteristics
The learner submission checklist provides a brief guide for learners to keep up-to-date with the artifacts needed for completion of the unit tasks. It is a set of yes/no items learners can check off as part of their self-assessment prior to submitting their final drafts to the instructor for grading.
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