 


 
 
 
 
 
 
 
 
 

Assignment Four: Instructional Unit Final Project

Cultivating Personal Voice in Writing

Submitted by: Glenn Groulx

MDDE 604 Instructional Design

Athabasca University

Professor Mohamed Ally 
 
 
 
 
 
 
 
 
 

Table of Contents

Part One: The Instructional Unit

1. statement of purpose

2. introduction to journal writing

3. learning goals

4. learning objectives

5. journal writing guidelines

6. journal writing roadmap of tasks

7. journal writing questions

8. writing process guidelines

9. graphic organizers

10. examples of writing

11. applying the journal response rubric

12. journal response rubric

13. writing process checklist

14. unit summary

Part Two: Overview of Instructional Strategies

Part Three: Project Management Considerations

Statement of Purpose

This instructional unit, Cultivating Personal Voice in Writing, is aimed at literacy learners at intermediate level and above, who are seeking to develop personal voice while participating in personal journal writing. 

Introduction to Journal Writing 

By facilitating self-exploration and personal growth, the journaling process not only enhances the development of reflective judgment and meta-cognitive skills, but also aids in the working out of solutions to problems (Kerka, 2002). The process encourages autonomous thoughts and ownership, facilitates emotional expression, and fosters deep, meaningful learning. 

Learning Goals of Instructional Unit

1. This unit of instruction seeks to encourage learners to find and use their voices in written expression and help foster confidence and self-direction. Using self-assessment tools such as rubrics and checklists, this instructional unit aims to provide a supportive online learning space that provides practice for learners to engage in personal journaling while reflecting on the writing process.

2. Through the use of question sets, students will engage in personal journaling activities, such as guided questioning and check-back meta-cognitive strategies to facilitate the emergence and strengthening of personal voice by addressing numerous obstacles commonly encountered by adult literacy learners: writer’s block, a weakened or silencing of personal voice, and the lack of critical judgment during the drafting and editing process.

Learning Objectives

1. Using guiding questions, students will improve mastery applying self-assessment strategies to their personal experiences with the writing process, and explore personal barriers to developing personal voice;

2. With the aid of writing examples, learners will practice analyzing their writing, drawing inferences, identifying patterns, comparing and contrasting their own writing with the samples, and revising their writing;  

3. Learners will have demonstrated mastery of the journal writing process by completing the following self-monitoring processes: brainstorming, outlining, concept mapping, revising and drafting; 

4. Using a  journal response rubric, learners will practice applying criteria of critical thinking and self-reflection to their journal writing process;

Journal Writing Guidelines

Writing to Describe or Tell a Story Meaningful to You:

When writing journal entries, one can begin by telling a story that has special meaning to you, and then giving a detailed description of one’s thoughts as they occur. This strategy allows ideas to flow freely, and allows you a chance to provide details of impressions you might have surrounding personal experiences and emotions. 

Writing to Explain Your Problem-Solving Process, or Meta-Cognitive Processes

When writing about how you solve problems, you begin by describing your processes for working through problems (related to writing), and spending time considering what thoughts, feelings, assumptions, beliefs, values, and attitudes you had during the problem-solving process.

Writing to Analyze Your (as well as others’) Thoughts and Reasons Behind Actions and Practices

In this case, you are describing your thinking about why you made certain decisions or felt a specific way, and analyzing possible reasons or causes for the decisions and actions made.

Writing to Evaluate Actions/Decisions

For this type of writing, you start with asking yourself about what was good or bad with your decisions/actions? Did your actions/decisions lead to positive results, or negative results?

Writing to Reflect and Reconstruct Past Decisions/Actions

This type of writing requires you to think openly without censure (blocking your thoughts/feelings, or being self-critical). Considering past decisions/actions, what changes might have been made? How would you have changed your actions/decisions? What are plans for future actions? You will need to prepare three drafts of your journal entry for submission to your instructor for feedback.
Journal Writing Roadmap of Tasks

1. Choose one topic from the list of journal writing topics for exploration. 


2. Read journal writing questions;

3. Refer to writing process guidelines;

4. Apply one of the graphic organizers to organize your writing process;

5. Refer to and analyze examples of writing;

6. Prepare first draft and save a copy for instructor feedback;

7. Revise first draft (refer to writing process guidelines and the writing process checklist to guide you) and save a copy;

8. Prepare second draft and save a copy for instructor feedback;

9. Review and complete the journal response rubric;

10. Revise your second draft using the journal response rubric as a guide;

11. Complete the third, and final, draft of the journal entry and save a copy for instructor feedback;

Journal Writing Topics

The question sets are to facilitate learner self-questioning, and are open-ended to support critical reflection. The sets contain a few short-answer questions, in which learners will respond in one paragraph. The first part of the question set outlines the context, and asks the learners to draw from personal experience. The second part of the question set asks the learners to describe strategies used to overcome the challenge, or reflect on how the situation might have been responded to differently. The third part of the question set asked learners to reflect on the emotional material experienced during these situations.

1. Consider an incident when you were faced with a blank page and had no idea what to write. What ways did you encourage yourself to get past the writer's block? What feelings do you typically associate with this state of mind? 

2. Describe a time when you were asked to give your personal opinion, but held back, and chose not to write a letter or express one's own voice. Taking a look back, what would have changed your mind about voicing your ideas?

3. Reflect upon a time you did not use critical judgment while writing with someone, and just let the ideas flow. (You might want to also consider your writing of E-mails, instant chat messages, perhaps even written comments on Bebo.) Do you think that it is always important to monitor what one writes as one is writing it, or review carefully what you have written? When might it be best to just let it all flow?

Writing Process Guidelines

1. Read writing examples

The writing examples illustrate models for you to review while taking on the complex task of formulating your ideas into written form. These models show one possible way of how to go about the steps of brainstorming, outlining, editing, and revising to create a concise, well-crafted final product.

2. Read guide questions

In this step, read the overall intention of the writing assignment, and identify what types of journal writing you will need to apply. Check your first impressions by comparing them with the Journal Writing Guidelines. Re-read the question a couple of times, letting impressions come to mind freely. You may want to jot down notes, or make use of one of the graphic organizers to note down tidbits of first impressions that come to mind while reading through the questions. 

3. Brainstorm impressions

This step involves a free flow of impressions and ideas. Some people choose to do this after putting together an outline, once they have warmed up to their topic. Others can come up with central themes with little prompting, and add details that leap onto the page in a storm. This step anticipates some kind of emotional response, and might be skipped altogether or left to last, depending on the individual writer. 

4. Outline keywords and phrases

This step might come before brainstorming, but tends to follow it, as it involves re-working your ideas into meaningful categories or themes. (as in the next step, step five, involving concept-mapping). Jotting down important key words, phrases, asking questions and using emoticons, all can be useful ways to generate ideas and patterns. In the case of the example, I and Others are main ideas that phrases are attached to.

5. Create concept map to connect ideas (select one of the graphic organizers)

In this step, you can use a concept map (or one of the graphic organizers provided) to lay out main ideas and themes you want to describe in your journal entry. This mapping process really helps with sequencing, as it suggests multiple ways of connecting the ideas together, and reveals gaps not often visible when writing long-hand. An alternate way is to make use of the information written out while brainstorming, copy them on to cue cards, (or print it off and cut them into ideas using scissors) and lay them out on a flat surface, and reassemble the ideas in numerous ways to try the ideas on before deciding on a specific sequence. You might have to leave out ideas to keep a clear focus.

6. Add details  
Are you writing from a personal perspective?




Are you writing from an observer perspective?

This step asks you to consider your own views, as well as others’ perspectives, and reflect on them in more detail. Review the Journal Writing Guidelines and consider the Writing Example, and then consider how you can add more perspective to your journal entry.

7. Draft ideas as full sentences

For this step, consider the flow of the ideas in sentences, and ask someone to proof-read your work. Can the ideas be expressed in a shorter way? Take time to review the entry for any obvious grammar/spelling mistakes.

8. Leave for a day

In this step, take time out to leave the rough draft idle so you can review it objectively. It is sometimes surprising to see obvious errors only after taking some time out, and reviewing the assignment again at a later time.

9. Revise

Is the writing a true reflection of your ideas?




Can you recognize your voice in this text?

For this step, consider again the questions that guided your writing, and also consider the following questions related to writing in a clear, strong personal voice: 

1. Are you taking your own viewpoint, or describing just other viewpoints? 

2. Is your own voice obvious in this journal entry? 

3. How would you describe the main force of your own voice? 

4. Overpowering? Quiet? Apologetic? Defensive? 

5. Is the writing a true reflection of your own ideas, or someone else’s?

10. Apply Journal Response Rubric

This step asks you to evaluate your writing based on a rubric and consider the extent your ideas have explored personal feelings, as well as context, such as others’ attitudes and surrounding circumstances. The rubric also asks you to consider the degree you used the first person, or drew from others’ ideas and perspectives.

11. Write Final Draft and Submit

This step involves a process of drawing upon all you have learned, and selecting the final version of your ideas. Be sure to keep copies of previous drafts, of your drafting/revising/brainstorming processes, and send them along with the final draft. Name the documents as journal-1, journal-2, journal-3, etc. and name the final assignment as journal-final.

Graphic Organizers

This is a rough sketch of a couple graphic organizers useful for organizing ideas when first coming up with main themes or ideas. You can use either the concept, or mind-map, showing connections between ideas, or you can choose to make use of the idea wheel. You can choose to start the writing process with the completion of the graphic organizers, or do this as follow-up tasks after doing some brainstorming.
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Writing Examples

The following writing examples provide a suggested model using an example journal writing topic. Several strategies (for example, brainstorming, outlining, and revising) are used to illustrate the various steps of the writing process. The examples are to be guides only, and aim to serve as models for you as the learner, and not to be considered as the only right way to complete the writing task.

Sample Question: Describe an experience when you were overcritical, and you slowed or stopped your creative flow of words or ideas. Have you ever rejected, dismissed, and/or destructed one's written/spoken/creative products? What could have been different to tune out/turn down your internal censor/critic? 

Stage 1: Brainstorming 

Letting the ideas flow

I had often found myself spending time stewing over ideas, worried about putting them to paper before they were ready. I tend to get bogged down with too many ideas, and was often frustrated when trying to just get started on an essay. More often than not, I would not get much work done, and had to do a lot of the work at the last possible moment, or, worse, ask for an extension. It is almost like I need to have pressure to get me to start the writing process. I always feel anxious about this, but end up doing it again and again. I am really hard on my ideas I spent hours writing down, and if it weren't for the deadlines, I would not ever sit down and put together a “final” product. I have frequently dismissed my ideas, and started again from scratch. I realize that others I work with want to just get things over with, and not do endless drafts. I have often thought that I work best to deadline, and that although it causes a great deal of inner tension and worry, I produce my best work this way.

Stage 2: Summarizing/Outlining: 

This step involves an analysis of the content generated during the brainstorming stage, or can be used as step one. 

Example Using Graphic Organizer

The learner can also choose to use one of the cluster maps as a graphic organizer to aid with outlining ideas.
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The Revised Journal Entry Using Summarizing

 “I work best when I have pressure and deadlines.”

“I hold back my ideas until I give them time to grow and develop.”

“I get bogged down when I try to sit down and write when I have too many ideas.”

“I feel very anxious about procrastinating, but feel there are good reasons for the behavior.”

“I am really hard on myself and my ideas, and do not like writing when it is my first submission to a new instructor.”

“Others feel frustrated at my endless drafts and perfectionism.”

“I often start again from scratch, so I think: why start till the storm of ideas have calmed somewhat, and I give myself time to stew them over?”

“I often produce my best work after sitting down and writing under pressure to meet a deadline. Why do I continually keep doing this?”

Stage 2a: Keywords and Phrases

In this case, I have started outlining based on contrasting perspectives, I and others, and highlighted action words in blue, and significant themes phrases in red. When doing such a contrast, gaps emerge which require filling/bridging.

The Revised Journal Entry using Outlining

“I”

need time to percolate, stew over ideas, not just vomit them out

work best – pressure, deadlines

hold back – why? - need ideas to be more developed before committing to paper

bogged down – why? Too many ideas; storm needs to settle

anxious – don't like to procrastinate and experience stress and lose sleep

hard on myself – do not like to write first essay to new instructor; uncertain

“Others”

are frustrated with my endless obsessing

sometimes bewildered by my need to attain perfection

confused by why I am so hard on myself even when I get high grades

Stage 3: Revising/Clarifying

This is a re-working of the main themes and keywords, and tidying up and tightening the focus of the journal entry, so the overall impression is that the writing is cohesive and clear.

The Revised Journal Entry Using Revising/Clarifying

I often produce my best work after sitting down and writing under pressure to meet a deadline. Despite feeling incredibly anxious about such procrastinating, I strongly feel there are good reasons for my behavior. I often find myself having to start again from scratch, so I think: why start till the storm of ideas have calmed somewhat, and I give myself time to stew them over? I mean, I tend to get bogged down when I try to sit down and write when I have too many ideas, which could explain why I generally hold back my ideas until I give them time to grow and develop. I resist writing when I am unsure what I will write, I don't like to vomit out the ideas onto the page.

Stage 4: Applying the Checklist Criteria:

Upon reviewing the writing process checklist, I realized some modifications were required: 

1. I needed to adopt another's perspective.

2. I also needed to add examples.

3. I needed to add further details, and provide more context.

The Revised Journal Entry Using the Writing Process Checklist Summary

I am a perfectionist and a procrastinator when it comes to essay writing. And although I often produce my best work after sitting down and writing under pressure to meet a deadline, I wonder if it is worth the extra stress and sleepless nights. Despite feeling incredibly anxious about such procrastinating, I strongly feel there are good reasons for my behavior. I realize that I resist writing when I am unsure what I will write, or when the mood does not grab hold of me. I don't like to vomit out the ideas onto the page, and would rather have them digested somewhat beforehand. Whenever I get an early start on an essay, I often find myself having to start again from scratch anyway, so I think: why start till the storm of ideas have calmed somewhat, and I give myself time to stew them over? I mean, I tend to get bogged down when I try to sit down and write when I have too many ideas, which could explain why I generally hold back my ideas until I give them time to grow and develop. I need to be inspired, I guess. I call it creative flow, others, well, they would probably call it obsession. 

An example of this obsession is when I write essays involving complex ideas. More often than not, I would not get much work done when I had plenty of time, simply because I was grappling with all the ideas. Unsurprisingly, I would end up having to do a lot of the work at the last possible moment, or, worse, having to ask my instructor for an extension. It is almost like I need to have pressure to get me to start the writing process. I always feel anxious about this, but end up doing it again and again.

Others don't relate to my perfectionism, and when I last worked in a group task, others had to stop me from obsessing about doing draft after draft right up to the last moment. I am unsure at this point what I can do to change this mindset.

Journal Response Rubric

Part One: 

Ask yourself these questions and see if you can expand on your journal entry.

1. Have I described the emotional responses in context, and added enough details? 

2. Should I build more on the example(s) I have used? 

3. Have I explored in more detail reasons for my feelings and behaviors?

4. Have I spent more time considering others' views?

Part Two: 

Consider the following journal response rubric, and complete the table to determine how reflective or non-reflective your writing is. Select either reflective or non-reflective for each of the three categories. Is this a surprise to you? Are you satisfied with your perspective for the journal entry? Submit your final draft for feedback.

Journal Response Rubric

	
	Non-reflective


	Reflective

	Level of Awareness
	You have written about habits, reactions, emotions, described experiences and personal emotional responses
	You have described context (surrounding circumstances, and people involved) in some detail; described emotional responses in detail and gave reasons and examples

	What level are you writing at? (Select one)
	
	

	Level of Critical Analysis
	You have explained  reasons for attitudes/actions by referring extensively to other persons, or to external factors
	You have  described moments of clarity and self-awareness; combined contrasting and complementary viewpoints, described them in detail with examples, and  evaluated them in terms of new experiences

	What level are you writing at? (Select one)
	
	

	Extent of Shift of Perspective
	You have written from a  first-person perspective (“I”)
	You have used the first person, but have also put aside your own views, and have shown willingness to “try on” other perspectives

	What level are you writing at? (Select one)
	
	


Writing Process Checklist

The writing process checklist provides a guide for learners to complete the unit's journal writing tasks. It is a set of yes/no items learners which can check off as part of their self-assessment prior to submitting their final draft to a peer (or the instructor) for review/feedback. 

	 Journal Questions
	Yes/No  

	Have you done some brainstorming/free-writing to generate ideas?
	 

	Did you do an outline?
	 

	Did you do a concept map to organize your ideas? 
	

	Did you include examples?
	

	Did you adopt an alternate perspective?
	

	Have you added supporting ideas?
	

	Is the main idea clear to you?
	

	Have you explored your own emotional impressions? 
	

	Did you ask a second opinion for feedback from a friend/peer?
	 

	Have you left this assignment overnight for a second look?
	 


Unit Summary

In this instructional unit, you have practiced journal writing to develop personal voice. You have used a number of self-assessment tools to gain practice applying process writing skills. With the help of writing examples, a writing process map, and a learner response rubric, as well as opportunities for learner/instructor feedback, it is my hope you have developed a greater depth of self-reflection in your writing, as well as greater self-knowledge about obstacles to fostering one’s own voice in writing. 

Part 2: Instructional Design Strategy

The instructional unit draws upon a collection of instructional strategies to foster learning of process writing skills, meta-cognitive skills, as well as critical self-reflection skills.

The instructional unit is built on a modified form of the events of instruction for cognitive strategies described by Smith & Ragan (2005). The unit established instructional purpose using an introduction. The unit was then previewed using the table of contents and the writing task road map. This is followed by a description of the journal writing process, a task breakdown of the writing process, guided writing questions, graphic organizers, and examples that can act as models learners can use to aid them with completion of the writing tasks. Learners are then provided with opportunities to apply the strategies to their own written work in a variety of ways, such as applying checklists, considering guiding questions, comparing their work with examples, and reflecting on the journal response rubric and applying conclusions when revising before submitting the final draft. The two guidelines provide additional support for the learners advising ways to approach and tackle the writing tasks. 

The optimum form of meta-cognitive instruction is to embed it as part of instruction and provide the learners with three crucial elements: 

a) Knowledge about the strategies, with models of practice they can emulate; 

b) Opportunities for practice of the meta-cognitive strategies and processes, and c) Strategies to monitor and evaluate learners’ own efforts, developing meta-cognitive self-regulation (Livingston, 1997). 

The instructional capitalizes on several forms of self-questioning (checklists, rubric; guidelines) that demonstrates to learners at various points in the writing task the meta-cognitive processes. 

The unit’s instructional strategy for developing critical thinking and self-reflection in learners is based on a modified cognitive apprenticeship model based on Collins, Brown, and Newman (1989). Three elements are emphasized: Modeling, scaffolding, and reflection. 

Providing plenty of examples for learners encourages interactivity between content and learners. In some cases, the examples provide sufficient support to generate ideas; in other cases, learners will need to make use of the checklists, the process map, and additional scaffolding resources (ie. graphic organizers) to feel sufficiently confident to complete the tasks. Providing a balance between both generative and supplantive instructional strategies is crucial.

Overview of Instructional Design Strategy

	Strategies
	Examples

	Process Writing Skills
	

	Organizing Strategies


	Concept maps, use of graphic organizers, outlines

	Thinking Strategies


	Brainstorming (first step of process writing)

	Elaborating Strategies


	Use of keywords and phrases, paraphrasing, generative note-taking

	Meta-Cognitive Strategies
	

	Comprehension-Monitoring Strategies


	Re-reading, self-questioning (Livingston, 1997), summarizing, checking back (Bonds, Gant & Peach 1992), as well as “fixing-up” strategies (McKeown & Gentilucci, 2007).

	Cognitive Apprenticeship 
	

	Modeling
	Writing examples that illustrate application of self-reflection to writing process

	Scaffolding
	Guidelines for reflective journal writing, checklist for process writing, writing task road map

	Reflection
	Embedded guide questions, journal response rubric


Project Management Considerations

The development of this instructional unit involved working within the constraints of time and schedule, scope of the design project, quality and performance of the instructional unit, and cost and budget (Smith & Ragan, 2005).

There were challenges surrounding allocating sufficient time to the completion of the project, as there were several competing projects running concurrently, including a need to deliver a course for provincial articulation on a very tight schedule.

At the outset, the goals and objectives of the instructional unit were given some consideration based on a preliminary target group analysis, and subsequent time was spent refining the stated learning goals and unit objectives based on initial feedback from the instructor. This refining process occurred several times throughout the project. 

The scope of the design project was to develop a unit to showcase social constructivist learning theory as a critical part of the design of this instructional unit. The learners the instructional unit is intended for require opportunities to not only practice process writing skills, but require support with building meta-cognitive skills and self-confidence while engaging in critical self-reflection on topics based on personal experiences meaningful to them. In effect, the emphasis was on process, and this decision determined the course of the project. 

A key decision concerning quality and performance constraints that altered the course of the project was not to use Moodle and instead focus on the design of a learning document instead. Recent challenges surrounding Internet connectivity issues for learners the instructional unit is intended for make it important for the development of the unit as a Word document that can be printed off, but which can also be readily adopted to online format as the connectivity issues are resolved within the community at a later date.  

Determining a schedule to complete the design required me to allocate blocks of time that sometimes needed to be changed, making systematic progress a significant challenge. As part of the planning and materials selection phase of the project, the project began with a literature review, which briefly outlined the types of instructional artifacts required to deliver instruction. Some time was spent distinguishing the cognitive and meta-cognitive skills used for writing processes.  Preliminary examples of scaffolding material were then drafted for the instructional unit which would support the learners with completing the journal writing tasks. To determine the type of guided practice activities most suitable, they were refined them on several occasions after the appropriate instructional strategies were selected. Following the feedback from the Peer Review and the instructor’s feedback on assignments, suggestions and recommendations were reworked into the instructional unit, and efforts were made to reformulate learning objectives, conduct follow-up research, and revise materials. 

One area of particular concern was placing more focus on identifying and expanding upon effective instructional strategies relevant for the unit, and this task proved most challenging. As a result, more extensive research was conducted, and notes were reviewed on instructional strategies. After a literature review, assessment strategies were identified, such as the Journal response rubric and process writing checklist, and these were further modified on several occasions. Towards the end of the deadline, and based on peer feedback, time was spent expanding on the introductory content, adding details to guidelines, and adding additional support notes to learners where deemed suitable.
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